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Foreword

This project was initiated by the Department of Women’s Affairs and Family Development of the Ministry of Social
Development and Human Security through its participation in the ASEAN Committee on Women (ACW). It was Thailand’s promise
to the Committee that the issue of gender stereotypes and the use of sexist language in elementary and secondary schools will
be an issue for ASEAN wide collaborative examination and investigation. A meeting of ASEAN experts on gender and education
was perceived as a useful initial step towards this effort.

In this context, the Department of Women’s Affairs and Family Development had sought funding to sponsor this project.
| was ready and willing to be delegated with the leadership of this project for two reasons. First of all, gender rights and gender
equality are subjects close to my heart. Also the Department and myself as well as my colleagues have worked on these issues
over the years. Secondly, more than a decade ago, when Thailand was the host of the APEC meetings, the Department of
Women'’s Affairs and Family Development had appointed me as Chairperson of two APEC meetings relating to women: the Gender
Focal Point Network meeting and the Women Leaders’ Network (WLN) meeting. Not only the meetings were wonderful learning
experiences for my colleagues and myself, but they were excellent opportunities to share, exchange, persuade and convince all
delegates from other APEC economies to arrive at mutually agreeable conclusions. So when this opportunity comes around for
working together with ASEAN colleagues, we eagerly embraced it.

Gender equality is still a dream yet to be fully realized in the ASEAN region, although not all ASEAN countries have the same
degree of problem in this regard. The project aims to dwell on how textbooks in schools when not gender sensitive, could embed

and imbued students’ perceptions and values of undesirable gender roles and biases, albeit tacitly, implicitly, unconsciously and



even unintentionally. It is in this light that special care and attention need to be given to how textbooks that students are exposed
to on a daily basis be gender neutral and not to be a conduit for perpetuating and reinforcing unwarranted gender stereotypes,
images, biases and values that we aim to get rid of. Too the entire eco-system of the school is also crucial. How boys and girls
are treated by all concerned persons in school and the entire school experience need to carefully understood and analyzed.

This year is the beginning of the project. Our team here in Thailand is most appreciative of the cooperation and support
from the participants in other ASEAN countries. We feel greatly blessed to be working with all of them. We also appreciate the
assistance of Ms. Natalia Sagita Desiana and Mr. Rasyid Ismail Thayeb Mohammad’s from the ASEAN Secretariat in coordinating
with other ASEAN members.

As Chairperson of this project, | would like to thank all members of the Thai team, both academic and non-academic for
their commitment, dedication and support to making the first phase of this project a success. In particular, | would like to express
my heartfelt appreciation to Dr. Ketkanda Jaturongkachoke for her contributions, especially for her insightful analysis and concise

writing of the final text.



Since the project also includes the making of six media short subjects, three in claymation and three in drama, | would like
to take this occasion to thank all of our team members and especially our media consultants who have participated in the media
activities, from the nascent stage on how best to communicate our message on to the critique of every aspect in the process of
the making of the six short subjects.

Last, but not least, without the necessary funding through the budgetary allocation from the Department of Women’s Affairs
and Family Development, Ministry of Social Development and Human Security, the project could not have been implemented.
Hence, our sincere thanks to the Department of Women’s Affairs and Family Development for its full support and for allowing

the project to run its full course smoothly.

Juree Vichit-Vadakan
Chairperson
Center for Philanthropy and Civil Society

National Institute of Development Administration
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The Elimination of

Gender Stereotypes and Sexist Language
in Education Materials in Primary
and Secondary Levels






Prelude

As alluded to in the Foreword section, this is the result of a collaborative effort initiated by the Department of Women'’s Affairs
and Family Development, Ministry of Social Development and Human Security, Thailand. The Center for Philanthropy and Civil
Society, National Institute of Development Administration in Bangkok, Thailand was delegated as the responsible implementation
partner for the entire project, which comprises various components.

An important component of the project entailed a regional meeting which was held at the Ibis Style Bangkok Khaosan Viengtai
in Bangkok from 3-4 October 2019.

The participants to the two full-day meetings were requested to come with a prepared country report on the subject matter.
A guideline with questions were sent to the participants for inclusion in the report.

In addition, a request was made that, if possible, participants would bring examples of textbooks along with them.
In summary, the two day meetings and preparations before then would serve as a partial basis for the writing of this volume.
The best practices/examples found here would be an admixture of discussions and exchanges from the meetings as well as
analysis from various sources and standard literature review.

Undoubtedly, this volume does not answer all the problems raised and related to our topic. We believe, however, that it
is an important and significant step toward solving the problem. More effort needs to be made and we hope that there will be
future collaborative effort akin to this one. At the very least, we have been able to arrive at an agreed conclusion among all

participants which is notable and commendable.
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Agreed Conclusions

After extensive scrutiny and discussion, the meeting came to an agreement on the following points:

1)

2)
3)

4)

5)

7)

There are gender stereotypes and sexist language in curriculums, textbooks, and other educational materials, across the
region in varying degrees.

There needs to be a collaboration from different responsible ASEAN Bodies (SOMED, ACW, and ACWC).

ACW and ACWC should take the lead in creating awareness, promoting gender equality in education and seeking the
collaboration of SOMED to act as a catalyst of change.

The recommendations from this meeting will be taken forward in the next ACW Meeting and ACWC-ACW Consultation
Meeting to work towards the elimination of gender stereotypes and sexist language in curriculums, textbooks, and other
educational materials.

The Ministry responsible for education of each ASEAN Member State (AMS) will be the key player to ensure the elimination
of gender stereotypes and sexist language in curriculums, textbooks, and other educational materials.

The three initial Claymation films produced by Thailand on gender stereotypes shown to the meeting are suitable for
different purposes and for different target groups. More should be produced.

AMS should share knowledge and mutually support each other so that our region can champion the elimination of gender

stereotypes and sexist language in curriculums, textbooks, and other educational materials.
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An Overview of the Issue

Reality as we see it — who we are and what things around
us are — is socially situated and shaped. As Butler (1991) argues,
gender is not an essential category. Rather, it is a social construct
which has been reiterated throughout our history and which,
in turn, leads to separate socially acceptable behavior sets of
“male” and “female.” Many questions arise as to how genders
are formed, what gender roles in different cultures are, when the
concept of gender distinction develops in individuals, whether
all people of all socially assigsned genders are treated equally,
and so forth. In this text, several gender-oriented behaviors are
examined to see what gender inequalities exist and how they
inhibit advancement of people.

Among the most important social behaviors investigated
is language, which is the major means of gender socialization.
From early age, all humans are socialized into believing in
certain values, behaving in accordance with certain culturally

acceptable norms, and making certain judgments on what we
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encounter. The most potent tool of socialization is language,
which our caretakers use to pass on their values to us. The
language taught to us is packed with social-cultural values which
eventually become firmly entrenched in our mind. Moving
on in our lives, we are further socialized in our educational
(formal or informal) settings. Language again plays a crucial
role. Fundamentally, schooling is heavily language loaded as
is a major means by which teaching, learning, and disciplining
are done. Additionally, school children acquire values outside
their classrooms such as in their playgrounds, cafeterias, and
corridors. Both inside and outside their classes, gender
separation is “done.” Boys and girls gradually become aware of
their gender. They learn who they are, how they are expected
to behave, what they need to conform to, and what kind of
language they can and cannot produce. The language used with
them whether from textbooks or teachers inevitably affects

boys’” and girls’ development, their experiences of education,



and what they get out of it.

Insofar as research studies on language and gender are
concerned, inequalities in girls” and boys’ language behavior have
been observed. As noted by Swann (2003), girls and boys were
observed to have different speaking styles. They made different
reading choices and wrote different ways about different topics.
According to Swann, books and other resources used in schools
contained many more male than female characters and examples.
Males featured in stories were more active and had less
restricted roles than female characters. Informational books often
neglected women’s and girls’ experiences and contributions
to society. Those resources contain many gender stereotypes
which, if allowed to linger, will widen the gender inequality gap
and will, in turn, inhibit girls” potential and advancement in life.

This project examines and analyzes gender stereotypes
and linguistic sexism found in textbooks used in primary and

secondary schools of ASEAN countries. It aims at getting the

member countries to share their experiences, lessons learned,
and challenges faced regarding school curricula with a view
to eliminating gender stereotyping, sexist language, and other
elements in textbooks which are gender biased. As experiences
are shared, the project hopes to solidify practical ideas which
will bring about more gender sensitive curricula. All elements in
textbooks will be examined including subject matter, language
use, content, pictures, and illustrations. In the sections that
follow, one will find chapters of literature review, methodology,
data analysis, and most importantly, recommendations based
on best practices to eliminate gender stereotypes.

The section that follows includes detailed information on
theories of language socialization under which the reviews on
gender and education are subsumed. Also presented is a
description of the status of women in Southeast Asia. Reviews
of existing studies on gender linguistic stereotypes will be

subsequently given.
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Socialization : Language, Gender and Education

Socialization is the process through which people learn
their culture. This process, according to Lindsey (1994), is
a lifelong process which enables humans to become functioning
members of society. An equally significant element inseparable
from socialization is culture which provides content for the
socialization process. That is, culture molds what we think, how
we look at things and how we feel about our environment.
In this way, we are socialized to conform to what our culture
expect us to think, feel, and do. As far as gender is concerned,
we are socialized into understanding that males and females are
expected to be different in many ways. In every culture, gender
roles are differentiated according to, say, workplaces, leisure
activities, dress codes, possessions, language use, and demeanor.

As gender is indeed a social rather than a biological issue,
education, whether early or not early and formal or informal,
becomes a potent means by which this social issue is taught

to children. Being taught what is and what is not socially
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acceptable is, in a sense, being socialized into thinking and
acting according to social norms. The best tool of teaching is,
as mentioned, language. The notion of language being one of
the most potent tools for socialization has been advocated by
linguistic anthropology which reiterates that “a language is more
than a formal code, more than a medium of communication,
and more than a repository of meanings. “Language is
a powerful semiotic tool for evoking social and moral sentiments,
collective and personal identities tied to place and situation,
and bodies of knowledge and belief” (Schieffelin and Ochs,
1986). Accordingly, when children acquire the languages of
their speech communities, the languages come packaged with
these evocations (Riley, 2012). Research studies are abundant
that show the significance of language socialization and indicate
that language is used to teach social norms, while social norms,
in turn, shape how language is acquired and used. This means
that both enhance one another. As Ochs and Schieffelin (2011)



note, “The social, emotional, and intellectual trajectories of
children and other novices are complexly structured by webs of
social and economic institutions, public and domestic systems
of control, practices, identities, settings, beliefs, meanings, and
other forces.”

As to what social norms are inherent in language, it has been
firmly established that language and culture (which includes
norms and ideologies) are inseparable. Stating that acquisition
of social competence is directly tied to acquiring competence
of language use and that socialization is done through language,
Sapir (1949) notes that the real world is to a large extent
unconsciously built on the language habit of the group and that
we see, hear, and experience very largely as we do because the
language habits of our community predispose certain choices
of interpretation. This only confirms the integral role of language
used in both everyday life and in educational settings as language

is the major means of formal and informal learning.

Inasmuch as social norms and identities (gender, racial,
ethnic, etc.) are learned at home, schools are sites for the
construction of many identity types. Construction of masculinity
and femininity in particular primarily takes place at school and
other social settings outside the home. Much evolves from
concepts of masculinity and femininity. Particular subjects, for
instance, became constructed as masculine (e.g., mathematics,
physics) which in many cases forces female students to feel
uneasy in selecting these subjects. Likewise, when male
students select subjects which are considered feminine,
they are likely to be looked at as weak or unmanly (Smyth,
2007). In practice, it appears that once the construction of
masculinity and femininity is established, other practices in
schools evolve around it and often the practices are gender
biased. In few cases, both boys and girls are treated the same
way, but more often than not do we witness the incidents of

girls being treated as secondary to boys.
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Women in Southeast Asia

In most societies, binary categorization is generally common.
Human beings, as well, are at the most basic level divided
biologically into two genders, males and females. With
such division comes roles and status. Each gender is viewed
differently and assigned different tasks to do and status to
hold. This, however, does not mean that each receives equal
treatment and that roles and statuses designated are equally
valued. Because of the widely practiced bilateral kinship
system, Southeast Asia is known as a region in which women
enjoy a relatively high level of autonomy. Their autonomy is
even more prominent when compared with other parts of Asia
(China, Korea, India, etc.) where patrilineal systems and caste
system (of India) have long been built into their social structures
(Devasahayam, 2009). Saying that bilateral and matrilineal
kinship systems underlie women independence, however, by
no means implies that in these systems women are treated

fairly and that there is no gender gap in this region. Despite their
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independence, women are less valued than men in Southeast
Asian societies. There are both internal and external factors
underlying this low value of women. Culturally and ironically,
though daughters in Southeast Asia are assets to the family, their
identities become obstacles in many aspects of life. According to
Devasahayam (2009), girls in general are more likely to receive
less education than boys because parents view that a son is
a better investment. Lacking networks because they are kept
at home, women face greater problems gaining employment
in adulthood. They have more difficulties entering domains
such as politics. Moreover, in certain cases, they encounter
discrimination through religions that advocate gender inequality
in their teaching. Worse still, women have been socialized into
believing that the treatment they receive is fair. In Southeast
Asia, in particular, we see women in villages working in the
rice fields and doing domestic work. During the non-planting

season, some are sent to work as maids of the rich and send



their money home to support their parents. These women
accept that it is their duty. Culture and socialization pervade
all aspects of live so deeply that challenging it appears to be
anti-social. Some women even question why they have to think
of the issue in terms of equality. If women are to belong to
the domestic realm and perform well and men function as the
breadwinner, the society can live harmoniously. Thus, these
should not be an issue at all.

If cultural values underlie women’s disadvantages, external
factors only make them suffer more. Colonialism, globalization,
neo-colonialism and the rise of the nation-state in Southeast
combine to widen the gender gap. Colonialism, in writing
customary laws, for instance, propagated patriarchy which,
in turn, diminished the power traditionally held by women.
Legal systems allow women to be hired at wage rates lower
than men. Economic growth resulting from globalization, while

bringing opportunities for some women, drives scores of women

into low-paid and low-status jobs. The export-oriented model
adopted by many countries quickly absorbs women into an
exploitative workforce resulting in women being inferior labor.
As observed by Matsui (1999), women workers work for low
wages, the average of which is around $1 USD a day in Vietnam.
Some have undergone sexual abuses in their workplace. While
working for lower wages than men, women work longer hours
and finish later. Looking at women’s contribution to economic
growth, Ismail (2018) states that Southeast Asian women
contributed 36.4 percent of the combined regional GDP. This
statistic, however, does not take into account women'’s informal
work which, indeed, would contribute indirectly but significantly
to this impressive figure. Women shoulder a heavy load of unpaid
work such as looking after children and the elderly, shopping,
cooking, and cleaning.

As far as conditions in which Southeast Asian women

live are concerned, statistics show that their life quality has
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significantly improved. This improvement has been achieved
because of great efforts of both local governments and
international organizations. Statistics show that women have
made progress in areas such as politics, employment, health,
and education. For example, in Singapore, female representation
in the parliament has been increasing. At present, women make
up 24.5 percent of the Singaporean parliament which exceeds
the Inter-Parliament Union’s world average of 18.3 percent.
Similarly, in 2007, women in Laos and Vietnam held more than
25 percent of national parliamentary seats. This upward trend
is seen in all countries of the region.

Regarding employment opportunities, Southeast Asia
still needs improvement. Data from the International Labor
Organization shows that in 2006 the female labor force
participation rate was lower than males in all countries. Among
the members of ASEAN, Vietnam and Thailand had the highest
participation rate at 72 and 66 percent respectively. The rest
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still fell behind at the rate around or below 50 percent.

Women are more vulnerable than men as far as health is
concerned. Data show that some 1,300 Singaporean women are
diagnosed with breast cancer and the number of breast cancer
patients has increased about 25 percent over the last decade
in Singapore. Another health issue is maternal mortality which
is still common in the less developed countries of Southeast
Asia. This is due to poor access to good pre-natal and post-natal
gynecological healthcare.

Data on education appears encouraging yet misleading.
While statistics show that enrollment at tertiary education
institutions among females has been higher than males,
we cannot presume that the gender gap has been narrowed.
A closer look reveals that in order to reach their educational
goals, women have to struggle more than their male counterparts.
They are not treated with the same level of respect. Their families

demand more from them. The time devoted to study comes only



after fulfilling their household duties. The school environment
is not as encouraging to them as it is to male students. There
are a lot more issues for them to overcome. And on entering
the job market, as stated, women with the same education as
men tend to earn less while working the same job. As such,
focusing only on statistics might cause us to overlook the real

issue of inequality.
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Gender Stereotypes and Their Impacts

As mentioned earlier, culture is powerful and dictates the
social expectations and actions of different genders. Every
society is equipped with cultural mechanisms for social control
to ensure that each gender behaves in socially acceptable ways.
Such mechanisms enable the society to maintain its equilibrium.
Equilibrium, however, does not necessarily imply that every
person is treated equally. Social control, as is generally known,
is effective when no one questions it. For gender expectations,
social control is effective particularly when socialization
processes encourage the perpetuation of stereotyped portrayals
of the genders. Stereotype assumes that certain characteristics
(factual or non-factual) can be attributed to individuals on
the basis of their group membership. Persisting in the society
without being examined, stereotypes are difficult to dislodge
(Lindsey, 1994). While one can argue that stereotypes are not
necessarily negative, one cannot disagree that women are more

often than not damaged because they are defined in terms
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of assumed group characteristics. Almost universally, we are
led to think that women are weak and passive. What follows
is women not receiving recognition they deserve and more
opportunities are automatically given to men who, in some
cases, are not as qualified.

Gender stereotypes in Southeast Asian cultures are numerous,
but gender bias and stereotyping in textbooks are often viewed
as being distant from crucial gender concerns though they have
a huge impact on the pathway to gender equality. Education
is recarded as the key to eliminating gender inequality,
but ironically, the language use and imbalance in gender
representation in textbooks can unintentionally reinforce gender
bias and stereotyping that already exist in the society. These
issues are pervasive in not just developing and conservative
countries but also in developed and progressive countries.

ASEAN member countries, though performing modestly in

terms of gender-related development index, are characterized by



gender disparity in several dimensions. Some of the key gender
inequality issues include natality inequality, wage inequality, sap
in unpaid work, and disparity in education, health, and political
representation (ASEAN Secretariat, 2007). Depictions of gender
bias ideologies in textbooks can have lasting consequences by
promoting acceptance of inequalities as children and teens
develop their ideas about the world at an early stage (Jasmani
et al,, 2011). Thus, the issue of gender bias and stereotyping
in textbooks, which subtly bolsters the existing gender issues
by influencing gender attitudes and behaviors of the learners,
should be one of the key gender concerns of member countries.

Key findings from some of the studies on gender bias and
stereotyping in textbooks in ASEAN member countries are sum-
marized below. Based on the analysis of these findings, the key
issues concerning gender bias and stereotyping in textbooks will

be discussed in the next section.
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Gender Stereotypes in Textbooks

Studies on gender stereotypes in textbooks exist to
substantiate the fact that women are negatively represented.
In the English textbooks by Thai authors, Pattalung (2008),
analyzing the ESL textbooks available at the Chulalongkorn
University bookstore, identifies the types of sexist language that
appear in the textbooks. The study finds that those textbooks
contain sexist language which suggests that men are generic
(e.g., use of words such as chairman, weatherman, middlemen,
etc. and use of generic pronounces like he or his) and women
are somewhat different and words denoting women are usually
marked by additional suffixes (waitress, Mrs., Miss, etc.). Also
found is the presence of different types of double binds that
promote sexist assumptions concerning gender. For example,
silence/shame double bind suggests that women should be
silent, aging/invisibility double bind suggest that women become
less valuable as they age, and womb/brain double bind suggest

women can’t use their body and intellect at the same time.
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The study also adds that the textbooks illustrated hegemonic
masculinity by defining “power” in terms of physical force and
control and “success” in terms of achievement in traditional
male jobs, and by portraying familial patriarchy. An example
of familial patriarchy is that men must be the head of the
household. The study concludes that the authors of the textbooks
are unaware of the issues of sexist language and bias in their
textbooks and suggests that strategies to promote nonsexist
language need to be initiated in Thai universities.

Similar to Na Pattalung, Lee and Collins (2008) compare
recently published secondary English textbooks with those
published in the late 1980s and early 1990s in Hong Kong to
investigate whether recent improvements in gender equality
in Hong Kong are reflected in gender portrayal in textbooks.
The findings show that representation of women, the use of
gender-inclusive pronouns, and the use of neutral address title

“Ms.” have improved in recent textbooks. However, the study finds



that there is a great deal of room for improvement as a number
of issues still persist. Portrayals of women as being weaker
than men still persist. For example, women are associated with
a stereotyped set of careers (e.g., receptionist, counselor, maid)
and with activities in which they play more passive roles (e.g.,
domestic chores). The study found no significant difference
between old and new textbooks in terms of males being
mentioned first in order of mention, which indicates that the
male-first phenomenon still persists. The study also found that
women were still under-represented in visual images. The study
recommends development of a formal code of practice and
guidelines for textbook editors that support the use of inclusive
language and balanced treatment of sexes. The study also
recommends teacher education programs that guide teachers
in how they should handle gender biases found in textbooks.

Investigating English secondary school textbooks in Malaysia,

Jasmani et al. (2011) analyze gender inequality portrayed in action

verbs. Using the Hidden Curriculum Theory, the study analyzes
five types of action verbs: activity verbs, process verbs, verbs
of bodily sensation, transitional event verbs, and momentary
verbs. The findings show that men are more associated
with action verbs. This indicates that female characters are
underrepresented in textbooks. The findings also show that
action verbs in textbooks portray gsender stereotyping. Females
are depicted as being gentler and more compassionate whereas
males are more independent and risk takers. Females are
negatively portrayed as being dependent or subservient whereas
males are depicted as leaders and problem solvers. Females
are portrayed as being involved in indoor activities whereas
males are portrayed as being involved in outdoor activities. In
conclusion, the study emphasizes that underrepresentation of
women and gender-stereotyping can have a negative impact on
students’ knowledge about gender and on female students’

self-esteem.
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Pauwels and Winter (2004) examine the effects of gender-in-
clusive language reform in “outer-circle” English on student
writing and published educational texts. The data were taken
from the International Corpus of English focused on Singapore
and the Philippines. The results show that gender-inclusive
language reform has not been adequate in achieving significant
improvement. The study found that gender-neutral alternatives
to -man compounds such as humankind and police officers are
still a rarity in both corpora. Although some signs of improve-
ments were found in the Philippine corpus, the use of the
generic pronoun “he” still prevails in both corpora.

Investigating the visual images of the English electronic text-
books for high school students in Indonesia, Ena (2013) focuses
on religious, ethnic, socio-economic, and gender issues. The
results show that the pictures portrayed in the textbooks show
the traditional gender role stereotypes of Indonesian society.

Women are usually depicted as the caregiver of the family.
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There were more images of females showing emotions such as
sadness and compassion whereas there were more images of
males showing assertiveness and control. Even though some
professions were represented by both males and females such
as police officers and teachers, some professions were only
represented by males such as doctors, politicians, and soldiers.
Overall, the images of males were more dominant than that of
females. The study concludes that the visual images of males
and females do not represent the reality of Indonesia where
women outnumber the male population and women are in-
creasingly playing greater roles in all sectors. For example, 11
percent of the seats in parliament were held by women in 2013.

Another comparative study is Vu’s (2008) comparison of
gender stereotyping in story textbooks for primary school
students before and after textbook reform in Vietnam. The study
also explores how stereotyped the teachers are and how the

students and teachers react to gender issues in textbooks.



The findings of the study show that the textbook reform did not
result in significant improvement in gender stereotyping in the
textbooks. The number of male characters was significantly
higher in both old and new textbooks. In fact, females in
the new story textbooks were found to be underrepresented
twice as much as in the old textbooks. In both old and new
textbooks, males are often depicted as “self” and “agents”
whereas females are depicted as the “other” and “victims” in
the stories. The study finds that both students and teachers
have stereotypical thinking, and teachers are unaware of the
gender stereotypes present in the textbooks. The authors call
for urgent action to encourage gender equity in textbooks and

teachers’ training to combat stereotypical thinking of teachers.
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Synthesizing the Presentations

As the aim of the study is to elicit best practices on combat-

ing gender stereotypes and sexist language in school textbooks
in ASEAN countries, a two-day regional meeting was organized.
Each country member was represented by two attendees,
each expert on gender and education. Representatives from

ASEAN Secretariat also participated to provide the information

on what has been done on gender issues. Prior to the meeting,
representatives of each country were given an assignment to
present a brief presentation providing information on the gender
scenario in their country. Guidelines for the presentation were
sent. The presenters were asked to provide information on:
the gender landscape of each country; attempts that have been
made in each country; primary, secondary education landscape;
attitudes and values of people toward gender equality;
educational system); gender stereotypes in the society in general,
examples of textbooks that contain gender stereotypes.
Following the agenda set earlier by the organizing team,
the meeting started with each member country presenting
its gender landscape. The landscapes of all countries are not
drastically different. All countries have had mechanisms in place
to attempt to eliminate gender inequality. The mechanisms
range from advocacy efforts to laws mandating that women

be treated equally.
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Best Practices

As already mentioned, this meeting is aimed at achieving
best practices. The next part of the report will present what was
elicited from the meeting, which is to illustrate attempts that
have been done in the ASEAN countries. Obviously, as agreed
in the meeting, sender stereotypes in textbooks still exist in all
countries to varying degrees, and, as such, each country stands
at a different level in its attempt to eliminate them. Everything
that has been done is considered best practice in the context
of each individual country. The best practices in the section
that follows, as a result, are subdivided into the best practices
at the initial stage and those that are more suitable to a more
advanced stage. Presented first are the ones which exemplify

a model as to how to start combating gender inequality.
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Efforts toward Equality

Identifying the Causes :
Brunei Darussalam

30



The representative from Brunei Darussalam gave detail
of Brunei Darussalam’s educational system which consists of
pre-school, primary, secondary, post-secondary, and higher
education. Government schools in Brunei Darussalam are free for
all citizens. The languages taught in school are Malay, English,
Arabic (for core and religious subjects) and other languages
such as Chinese and Japanese. The current situation in Brunei
Darussalam as far as gender equality is concerned is that there
are gender stereotypes in the Malay language materials and

sexist languages in the English language materials, respectively.

The possible cause of such incidents, according to the
representative, is Islamic principles which preclude women
from participating in certain religious activities. Women in a sense
then become second class. Moreover, culture and tradition shape
the view that women are to serve men. The former colonial
power installed the mindset that women were secondary to
men, a view which still persists in Brunei Darussalam. With these
said, Brunei Darussalam now endeavors to solve this inequality
issue by raising awareness and providing training guidelines to

educators and the general public on this matter.
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Soliciting Assistance from Others :
Cambodia
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The Cambodia representative gave statistics on women’s
involvement in different areas of Cambodian society. Though
the percentage of women’s participation has steadily increased,
more needs to be done. Attempts to narrow the gender
inequality cap are underway through the National Policy
Framework and Mechanisms. Cambodia has a Ministry of
Women’s Affairs (MoWA), the priority of which is to ensure that
gender issues are taken care of. MOWA acts as a catalyst to
encourage public institutions, civil society, and private sector
to integrate gender equality into their policies and programs. To
address its gender gap issues, the Cambodia government has
also built partnership networks to assist it. For example, there
is the Technical Working Group on Gender (TWG-G) chaired by

MoWA in collaboration with international organizations such as
UNDP and JICA to facilitate the formulation, implementation,
and monitoring of gender mainstreaming strategies related to
women’s leadership, gender-based violence, and women’s
economic empowerment. Additionally, MoWA and the
Ministry of Education collaborate to promote gender-equality in
education. The Ministry of Education has its own action group
for gender mainstreaming whose area of work includes efforts
to make curriculum gender responsive, among others. Despite
such attempts, the representative admitted that Cambodia
faces challenges such as the traditional mindset of the people
which values men. Practices such as child marriage and domestic

violence exist which inhibit women’s advancement.

33



34



The representative from Lao PDR provided detail on the
gender equality situation in Laos. Between 2003 and 2007 Lao
PDR initiated efforts to incorporate Gender Mainstreaming in
the curriculum and teaching/learning materials, especially for
primary education. During this period, Asian Development Bank
(ADB) supported the project called Basic Education (Girl’s) aimed
at enhancing equitable access, quality, and management of
primary education in 50 districts was implemented. One of the
components of the project was school staff training on gender,
ethnicity, and pedagogical skills (ADB, 2008). With funding and
support from UNESCO Bangkok, the government has strengthened
the capacity of curriculum writers at the central levels of
Ministry of Education and Sports to support mainstreaming of
gender equality.

Another external support came from ADB to work on a
project titled Basic Education Sector Development implemented

from 2007-2013. This project aimed at enhancing three pillars

of education: equitable access, quality, and management.
Gender equity was one of the measures of equitable access.
According to ADB (2014), some of the actions undertaken to

enhance gender equity include:

- Requiring construction of separate toilets for girls

- Reserving half of scholarships for girls

- Increasing female representation in school management

- Ensuring gender disaggregation in school data collection

- Ensuring gender and ethnic group sensitivity in the
formulation of new curriculum, textbooks, and teacher
guides with the help of a quality matrix for checking the

draft curriculum prepared by the consultants.
The outcomes of the project include revision of integrated

curriculum framework for grades 1-12 education and adoption

of new upper secondary curriculum by the Ministry of Education
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and Sports among others. The newly developed curriculum,
textbooks, and teachers guides show stronger gender sensitivity.

With support from AusAID, the Ministry of Education and
Sports initiated a project titled Basic Education Quality Project
to develop a new national primary curriculum (grades 1-5),
improve capacity of teachers, and strengthen the education
support system such as in planning and management. The project
aims to ensure that the new curriculum, associated textbooks,
and teachers’ guides are gender-sensitive and inclusive of
disadvantaged groups (Bequal, 2019). In order to ensure
gender-sensitivity, capacity building of curriculum is carried out
by the Research Institute of Educational Science. Moreover,
capacity building of the Ministry of Education and Sports to

monitor and assess the design and quality of the new curriculum
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materials is being carried out. The curriculum for Grade 1 under
the project has already been revised and is being implemented
throughout the country from November 2019.

In Laos, the units responsible for curriculum development
have received support from UNESCO Bangkok to assess
curriculum and educational materials through a gender lens
which includes examining male and female representation,
nouns and pronouns, gender roles, and sexist language.
The revision includes improvement in these aspects as well
as the addition of new topics for women empowerment and
equity. Such efforts have been successful in making textbooks
less gender biased, and the situation on gender inequality

is eradually improving.
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Starting with a Project :
Myanmar

38
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The representative of Myanmar told the meeting that
from the year 2003 onward, all women in Myanmar have been
empowered and able to fully enjoy their rights with the support
of the government. Enabling systems, structures, and practices
have been created for the advancement of women, thus
promoting gender equality. The situation is improving despite
gender norms that men are leaders and breadwinners and
women are homemakers; that boys are tough, external oriented,
and intelligent while girls are family oriented and modest. These
gender norms have socialized children into believing that boys
and girls have different roles which ultimately perpetuate gender
segregation. Stereotypes in Burmese textbooks are abundant,
perpetuating the construct that men and women belong in
different realms. Men are to work in the field or outside while
women are to occupy themselves with house chores such as
cooking and child rearing. Now the government has initiated an
ambitious project to completely rebuild Myanmar’s outdated
educational system. From 2012 to 2015, Myanmar conducted

the Comprehensive Education Sector Review (CESR). Since 2015,

the country has been participating in a project called Enhancing
Girl’s and Women'’s Rights to Quality Education through Gender
Sensitive Policy Making, Teacher Development and Pedagogy
in South and Southeast, and Central Asia. A training manual
on gender mainstreaming in teacher education is designed to
enhance the knowledge and skills in gender mainstreaming for
education policy makers and planners. Included are aspects
related to conducting gender analysis and integrating the findings
into the development and implementation of gender-responsive
policies in teacher education.

Additionally, following the enactment of the National
Education Law in 2014 and its amendment in 2015, the National
Education Strategic Plan (NESP) 2016-2021 was introduced with
an aim to modernize learning methods and meet the needs of
a rapidly changing economy.

Other educational reform actions include development of
new curricula, child-centered learning, and interactive classrooms
with support from development partners such as JICA, UNICEF,
ADB, and UNESCO.
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The representative from Vietnam explained that efforts
have been made in Vietnam through UNESCO. Through its
partnership with UNESCO, Vietnam’s Ministry of Education
and Training (MoET) conducted a review of primary education
textbooks as a part of the Joint Program on Gender Equality
(JPGE). The review represents an attempt to encourage public
discussion on gender issues in education and enable more
focused action to eliminate gender biases in textbooks and
teaching practices (UNESCO IBE, 2009). The report shows the
presence of gender bias and stereotypes in textbooks and
emphasizes the critical role of teachers in eliminating gender
biases in education. Recognizing the critical role of teachers,
the joint project began to focus on incorporating gender issues
into teacher training programs in 2010 (UNESCO IBE & MoET,

2010). A detailed outline of Teacher Training Modules (TTMs)
was developed to serve as a conceptual and methodological
framework for teachers to address gender issues and promote

gender equality.
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Best Examples / Practices
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The representative from Indonesia described the traditional
view of Indonesian people that women belong at the village
water well, in the kitchen, and in the bedroom. They also provided
statistics on women’s enrollment in different schools. Though
the number of male and female students does not differ greatly,
there are many gender stereotypes to be found. Illustrations in
primary school textbooks portray a mother and her daughter
working in the kitchen while the father enjoys himself watching
television. In the English textbooks, research reveals that males
are more frequently presented in the selected readings than
females. But attempts have been made to mainstream gender
in Indonesia. There exist laws mandating that there is gender
equality in education and that the educational system is free
of discrimination. In Indonesia, all institutions are required to
have gender mainstreaming plans and policies by law. Ministry
of Education and Culture has various directives and guidelines
to encourage gender-responsive practices.

To address gender inequality issues in schools, teachers
try to include gender-fair activities in classrooms. Some small-
scale initiatives have promoted gender responsive teaching and
learning approaches (ACDP Secretariat, 2013). For example, a

gender equality school model and training module as a part

of a pilot project was delivered to selected school principals,
teachers, and student counselors in the district of Sleman in
Yogyakarta. The training comprised of ways to recognize and
address gender bias and stereotyping in school ecosystems,
teaching processes, and learning materials. Another pilot project
was conducted in Kupang district under which a training
moduleon gender mainstreaming in schools was developed
by participating teachers, principals, tutors, academics, and
members of provincial Gender Working Group to train teachers
and principals on gender-responsive teaching and learning
practices in school. The pilot project resulted in revision of
participating schools’ vision, teaching and learning materials,
and approach to enhance gender responsiveness.

In another initiative, School Enrollment Zoning System
was introduced in 2016 which requires schools to adopt non-
discriminative and transparent school enrollment methods
by prioritizing enrollment to those who live in their vicinities.
This system also aims to facilitate school’s engagement with
the parents and the community. To involve parents in their
children’s education, Indonesia conducts a teacher talk program
every semester where discussions are held regarding selection

of textbooks and teaching methods.
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Embedding Ideology
in All Subjects :

Malaysia

a4




According to the representative from Malaysia, to address
gender issues in education, Malaysia emphasizes Physical
Education (also known as PEERS) which aims at preparing
students for different aspects of life. It focuses on educating
individuals to be responsible for their sexual behaviors.
Sexuality education has been included in curriculum at all school
levels. PEERS was embedded in health education and various

subjects such as languages, biology, science, Islamic education,

and moral education. The schools use multifaceted approaches
to address sexual and reproductive health needs of adolescents.
The ultimate aim of PEERS is to empower individuals to make
informed decisions. It informs people of their rights and
responsibilities so that they are not misinformed or misguided
as such misinformation will result in their misconception of

sexuality-related issues.
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Providing the Opportunities Once Unrealized :

Malaysia’s Initiatives

Malaysia has many reform initiatives directed towards
changing the typical gender stereotypes replicated within the
education system. Women have been encouraged to choose
traditionally male dominated fields of studies (engineering and
technical education). Strategies employed to address remaining
gender issues include offering female students technical and
engineering based courses in upper secondary education
electives as opposed to more traditionally female oriented
courses in home-economics, commerce, and entrepreneurship.
At the lower secondary school level, female students are
offered carpentry, wiring and electronics, besides the traditional
sewing and cooking classes. Additionally, efforts have been
made to raise awareness on issues of gender discrimination

and stereotypes in career and vocational choices by offering
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career counseling in schools. Career counselors are equipped
with manuals to advise students on career choices. Female
students are encouraged to participate in sports and physical
education. Male students are also encouraged to consider a
teaching career. The aim is to avoid feminization of the teaching
profession as this has been brought up as one reason why boys
are not performing as well as girls in schools. The reason is that
children might relate better to teachers of the same gender.
There are also initiatives to make the teaching profession more
attractive (UNESCO, 2015). Directly related to gender stereotypes
in textbook, the authorities in Malaysia have attempted to raise
awareness of gender issues in textbooks to ensure that the
content, presentation of materials, and graphics in textbooks

are not gender biased.



Making the Textbook Gender-Neutral :

Malaysia’s Textbook Selection Committee

As students consciously and unconsciously absorb values
from their textbooks, what is put in the textbooks becomes
crucial in implanting values in them. Realizing this, the Malaysia
government has regulations and guidelines to ensure that
textbooks are free of gender stereotypes and biases. The
regulations and sguidelines also promote gender-fair content
from the mental health perspective. For example, boys should
not be discouraged from showing their emotions. Citizens
and civil society also have an important role in drawing the
government’s attention to gender bias and stereotypes in

textbooks. For example, a Year Three textbook info-graphic

suggesting that girls would bring disrepute to their families if
they didn’t dress modestly was widely criticized by various civil
society organizations and people on social media (Jaya, 2019).
As a result of the criticism, the Ministry of Education ordered
an immediate revision of the textbook and vowed to take
preventive actions to eliminate gender bias and stereotypes in
school textbooks. Moreover, teachers throughout the country
are required to take orientation courses called Induction
Courses every year. This provides a good platform for encouraging

gender-fair teaching practices among teachers.
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The Republic Acts No. 9710 is a comprehensive women’s
right law aiming at eliminating discrimination against women.
The law recognizes, protects, fulfills, and promotes the rights of
all women. The law is comprehensive in that it defines clearly
what discrimination against women includes. Additionally, the
law guarantees the rights of women and mandates all the rights
in the Philippine Constitution and those rights recognized under
international instruments duly signed and ratified by the
Philippines (Philippine Statistics Authority, 2019). Indicated in the
Magna Carta are all the rights which lead to practical policies to
support women. Those countries where gender discrimination
exists and little has been done to lessen it might consider the
clearly spelled-out women’s rights guaranteed by the Magna
Carta and apply them to fit their socio-cultural contexts. Among
the rights that can be applied in the school context are:

- Protection from all forms of violence guarantees

protection and defense for women victims of gender-

related offenses. While being broad, this protection is
related to protection and safety for female students.
As this law mandates that local government units establish
a “Violence against Women Desk” in every Barangay
(village, district or ward) to address violence against women
cases, this practice can be replicated in the school context
to ensure the protection and fair treatment of students
of all genders. At the onset, a desk of this type can be
established at every school district office and then
expanded to each school.

Another item related to gender equality in education is
the guarantee of equal access and elimination of
discrimination against women in education, scholarship,
and training. In this, all parties concerned are required
to revise educational materials and curricula to remove
gender stereotypes and gender-biased images. The Act

also outlaws the expulsion, non-readmission, and
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prohibition of enrollment of students and female faculty
due to pregnancy outside wedlock.

Another important provision for gender equality under
the Magna Carta, especially in the field of education, is
the guarantee of women participation and access to all
sports. The Magna Carta ensures that gender-based
discrimination in competitive sports is removed so that
women and girls can enjoy the same benefits from sports
as men and boys do. If applied to all schools, girls
who are in many cases marginalized in sports practices
can be protected by the law if they want to participate
in sports traditionally participated in only by boys. In a
sense, this is one way of eliminating gender stereotyping.
The mandate directly related to schooling is the protection
of female children against all forms of discrimination in

education, health, nutrition, and skills development.

The Magna Carta is comprehensive in that it defines clearly
what women’s rights are; what protection measures and benefits
they are entitled to; what the obligations of the state and
private entities are to ensure that women are given equal
rights; and how the law is enforced. According to the Philippine
Statistics Authority, all government offices, including government
owned and controlled corporations and local government
units are required to “adopt gender mainstreaming as a strategy
for implementing the law and attaining its objectives.”
The law also mandates:

(1) planning, budgeting, and monitoring and evaluation for

gender and development;

(2) the creation and/or strengthening of gender and

development focal points; and

(3) the generation and maintenance of gender statistics

and sex disaggregated databases to aid in planning,

programming, and policy formulation.



As such, the Magna Carta is comprehensive in that it
generates the law, implements the law at all levels, monitors
that the law is in effect, and provides evaluation of the practices
mandated by the law (via the Commission on Audit). Though
casting over all aspects of gender equality, the Magna Carta
directly and indirectly address the issue of gender stereotypes
and sexist language in school. It is the best practice at the policy
formulation level. If all countries have a policy as does the
Philippines, existing sender stereotypes and sexist language in

the society will not be reproduced.
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Planning It Comprehensively :
The Philippines

In its attempt to combat gender inequality in education,
the Department of Education has instigated many gender-
mainstreaming initiatives since 2017. It issued the Gender-
Responsive Basic Education Policy in that year. One of the aims of
this policy is to “involve all learners, teachers, and non-teaching
personnel and other stakeholders in the promotion of gender
equality and non-discrimination through their engagement in
the curriculum, learning materials, teaching methodologies, and
support services that should not only aim at eliminating gender
stereotypes, but also at transforming gender relations toward
empowerment and social change” (Department of Education,
2017). As per the policy, the implementers of the policy include
the Department of Education; private elementary, junior, and
senior high schools; learning centers for special education and
alternative learning system; and universities and colleges.

In 2018, a course titled “Harmonized Gender and Development

Guidelines (HGDG) Workshop for Training Program Developer/
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Implementers” was conducted. It was designed to capacitate
participants from various divisional and regional offices of the
Department of Education to use HGDG as an analysis tool
in integrating gender equality and addressing gender issues
in training programs, projects, and activities (Department of
Education, 2018).

In addition to the above, the Philippine Commission on
Women has developed a comprehensive plan for women’s
empowerment called “Women’s EDGE Plan 2013-2016”
(Philippine Commission on Women, 2014). Gender equality
in education is one of the components of the plan which

«

identifies “gender biases and stereotypes” embedded in
curricula, instructional methods, materials, learning media, and
some school policies as one of the strategic gender issues that
needs to be addressed. The plan lists detailed strategies and
associated indicators, targets, and implementing agencies for

addressing the issue. The Department of Education, Commission



on Higher Education (CHED), Technical Education and Skills
Development Authority (TESDA), and other learning institutions
have been identified as the key responsible agencies for
implementing the strategies. The plan lists the following
strategies for addressing gender biases and stereotypes in
curricula and instruction materials:

- Conduct gender analyses of curricula and syllabi and
feed the results into policies for developing gender
responsive curricula.

- Review of vision, mission, goals and objectives of academic
institutions for gender responsiveness.

- Conduct an inventory of materials integrating gender
sensitivity and materials containing gender stereotypes and
biases.

- Develop capacity of writers and reviewers of curricula
and instruction materials, as well as of school administrators,
for gender-responsive curriculum development.

- Develop teaching models and exemplars on gender
responsive teaching techniques.

- Develop policies to institutionalize gender responsiveness

in curricula and instruction materials.

Focusing on safety of female students, the Ministry of
Education conducts gender-sensitivity training for all school
staff, including drivers. The practices mentioned demonstrate
the seriousness of all parties involved to create a friendly
ecosystem for female students to gain what they are entitled
to in society. All these practices will never be materialized
without the grand policy of the Magna Carta for Women

mentioned earlier.
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Ensuring Women’s Rights :
Singapore

54




Singapore has all along ensured women’s equal rights. The
educational system is that of a multiple-path system. However,
all students take the same core courses at the primary level.
At lower secondary level, both girls and boys study Food and
Consumer Education. At upper secondary level, both girls and
boys can choose to study Food and Nutrition, as well as Design
and Technology, as electives.

The state places emphasis on ensuring gender stereotypes
are not perpetuated and males and females are represented
fairly in educational materials. Textbook illustrations portray
both genders as professionals such as doctors (traditionally
associated with men). Textbooks also highlight equal involvement
of men and women in household chores traditionally associated
with women. The content of textbooks and other educational

materials of Social Studies and History courses include

contributions of both men and women to the community
and development of the country. Emphasized also is teaching
gender equality to children through Character and Citizenship
Education (CCE) curriculum. Students are taught the importance
of not stereotyping and appreciating one’s unique qualities,
and the importance of respect and empathy for others who
may be different. Evidence abounds that Singapore has made
a great leap in closing the gender gap. Brendan et al. (2012)
provides statistics showing that gender inequality which was
prominent in textbooks in the 1970s drastically decreased in
succeeding decades. According to her study, by the 2000s, while
not being totally free of sexist language, textbooks in Singapore
show equal representation of males and females with a few

exceptions in illustrations.
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Equality into Practices :
Thailand’s Mechai Pattana School
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This best example from Thailand reflects the fact that
when women are given opportunities usually given to men,
they perform equally well, if not better. Female students at
Mechai Pattana School rise to the occasions and override the
myths that women are secondary to men. As is widely known,
women’s rights are human rights. Mechai Pattana School (also
known as Bamboo School) put this saying into practice. The
school was founded on the firm bedrock that all involved
(students, teachers, and administrators) in the school are equal
in all its endeavors.

Established in 2008, by a prominent Thai activist Mechai
Viravaidya, well known for his pioneering work in family
planning and safe sex campaigns, Mechai Pattana School is a
rare example of a school that places gender equality as one of
its core objectives. The initial intention of the founder was to
provide quality education to the underprivileged. As Buriram,

the province in which the school is located, is ranked 74th out

of 76th in education quality, Mechai realized that alleviating
the problem simply by providing financial support was
inadequate. To improve educational quality which, in turn, will
lead to sustainable development, more needed to be done.
He was convinced that, for sustainable development to take
root, a new model of education and schooling needed to be
developed to provide a strong foundation for citizen values as
well as economic skills for future generations. To achieve such
a challenging objective, educators would need to rethink the
role of schooling as well as what and how the school teaches.
Mechai Pattana School was then established with the vision
of an innovative education and development institution, a
lifelong learning center for all, and a hub for social and
economic advancement.

The school established its main objective as “To Foster
Good Citizens,” in which “good citizen” is defined as people

who are honest and willing to share, practice and promote
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gender equality, possess life skills and occupational skills, know
how to manage, and are community development leaders.
The school offers secondary boarding education in a beautiful
environment, with classrooms and school buildings made of
bamboo, a plant which is fast growing, strong, and sustainable.
Classrooms have been designed in hexagonal shapes instead of
a traditional square shape to suggest that there is no fixed place
as front or back of the classrooms, and students sit in a circle.
Current enrolment totals 157 students, with more girls
(75%) than boys (25%). The girl uniform is styled as a skirt-pant
hybrid to allow girls to move freely without restrictions of a skirt.
The students at the Bamboo School come from all regions of
Thailand. While there are no academic preconditions of entry
to the school, other criteria are used, such as the students must
have a record of doing volunteer work at their previous school.
There are no tuition fees, however parents are asked to give
back by performing 400 hours of community service per year
(or eight hours per week) and plant 400 trees per year. Similarly,
the students themselves are required to perform 12 hours of
community service per week and plant 400 trees per year.

The school emphasizes the value of “democratic education”
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in which students could learn and absorb through all activities
in the school. To nurture the future generation of “active
democratic citizen,” the school also encourages students, girls
and boys, to speak up and ask questions in the classroom, make
suggestions, and voice their concerns about the school and
their learning. The elected “Student Cabinet” has a large role
in both the policy and the management of their school, from
procuring and auditing all school supplies to interviewing and
assessing the prospective teachers. The current school cabinet
has 23 members comprised of 14 girls and 9 boys, led by an
elected president, currently a girl. Boys and girls also led and
participate in various operating committees.

Curriculum is based on a core curriculum of the Ministry
of Education, supplemented with project-based learning in
which students learn practical skills, such as farming techniques,
marketing, money management, and volunteering. Students
are encouraged to set up small businesses and give back a
proportion of their profit to the community. Preservation of the
environment is no longer only a content in their textbook to be
studied for exams, students learn from real life applications such

as how to minimize water in agriculture, make biofuel, make



use of recycled materials, and work with solar energy. Students
also have a “survival class” in which they learn to be savvy with
life challenges and teen issues such as drug, alcohol, HIV/AIDS,
and sex education. They are encouraged to discuss and solve
problems rather than shying away from them. In an interview
with our research team, boys and girls expressed their view that
equality of eender is when they feel they can do anything they
put their hearts into without being restricted by their gender,
and the school is providing them with such an environment.

The approach demonstrated by Bamboo School has become
an inspiration and a model for creative education. The school
partners with the Association of Small Schools to share and
replicate its new educational model and ideas. In 2018, the
Ministry of Education selected 77 participating schools to pilot
implementation of lessons from Mechai Pattana School. Recently,
in 2019, the UN Country Team also celebrated the school’s
achievement of successfully localizing Sustainable Development
Goals (SDGs) in grassroots communities.

Bamboo School would not have succeeded if the value
that all are equal had not been instilled in the students. By

installing the value in the students, the school puts everything

into practice. As stated, all students experience firsthand that
they are equal. Nobody is precluded from any decision making.
All opinions are valued regardless of the gender, age and status
of those who give the opinions. A good idea, be it of a teacher,
a male or female student, is a good idea and the community
cherishes it. This basic method of carrying out tasks at school,
once understood by all involved, is appreciated and taken as
the natural way things are done. Boys and girls soon see that
gender difference is not an issue and that both are equally
capable of advancing themselves. Gender stereotypes soon
disappear and the school reaches its goal of creating the future
generation of “active democratic citizens” who, in turn, spread

the seeds of gender equality to Thai society at large.
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Concluding Remarks

This report attempts to inform the world society that
gender inequality exists everywhere, though at a varying degree.
While we see inequality in many practices, the more potent
manifestation is in children’s textbooks. As what appears in
textbooks consciously influences the readers, textbooks for
our young need to be examined to ensure that inaccurate and
misguided information (which eventually becomes entrenched
in their mind) is eliminated.

The report outlines occurrences of gender inequality in
Southeast Asian countries. Gathering together, the representatives
of each country informed its neighbors of their situation and
efforts to ensure equal rights for women. As our focus is on
primary and secondary education, we joined hands in examining
our textbooks to identify any existing gender stereotypes and
sexist language. Of course, we are aware that gender inequality
is universal, yet context bound. For a country like Brunei,

the issue is embedded in its national religion, making it more

60

difficult to contend with, but the authorities are aware of it and
trying their best to improve the situation. Certain countries are
well aware of the damaging impact of this inequality and are
well ahead in their effort to eliminate it. The Philippines, for
instance, has its Magna Carta of Women. This, to us, is a model
that all should follow. Moreover, the Malaysian government
has demonstrated its best intention to bring about gender
equality. Textbooks in Malaysia are screened by committees to
ensure they are free of biases. Indonesia provides opportunities
to female students by making them realize that all doors are
open to them. Career paths usually taken by men can also
be taken by women. Mechai Pattana or Bamboo School of
Thailand, through involving its students in all school endeavors,
allows them to absorb the core value that all humans are
equal and gender is not an inhibitor. Singapore ensures that
women are not discriminated against in all areas: economic,

social, political and educational. Laos, Myanmar, and Vietnam



are on their way to rectifying the current state of affairs. With
support from international bodies, these countries are on their
way to improved outcomes.

We have all learned from sharing with each other. Our
awareness of existing gender inequality has been increased.

As more people become aware of this issue, they also,
to borrow the words of Dr. Marcario T. Jusayan of Philippine
Commission on Women, will be made appreciative of equality.
Each gender is important and can contribute to the betterment
of the world. When one group (in our case women) is suppressed
and precluded from reaching its full potential, the cost to the

world is tremendous for all.
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